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1.1 Introduction:

1.1.1 Information about the reporting organisation and its representatives:

Name of reporting organisation: 

CodingKidz, a project of the FutureFit Foundation

Key contact person and contact details: 

Janelle Hendricks (Executive Director) +27 87 555 5550 ed@futurefit.org.za

Name of person completing the report (if different form key contact person): 

Thandi Patterson (Project Manager) pm@codingkidz.org.za

Project partners:  

Ridgeview Primary (part of the Stellar Schools group)

FirstInvest Impact Fund (Donor/Impact Investor)

Future Fit Foundation (Programme Host)

CodeFactory (Partner)

1.1.2 Reporting period:

August 2019 – July 2020

1.1.3 Programme status:

PLANNING & INITIATION – Complete 

Following the successful pilot of the CodingKidz programme in other Stellar Schools group as an 

extra-mural activity since 2018, Ridgeview Primary decided to introduce CodingKidz (CK) to its 

Foundation Phase classes as an extension to its standard curriculum in January 2020.

IMPLEMENTATION – First Year currently in progress

In the 4th Term, Foundation Phase teachers offered the CK programme to their classes as 

an optional extra mural, at no additional charge. Teachers, in conjunction with the CK team, 

introduced the programme to the children that opted to attend the programme to build their 

confidence in delivering the programme and assessing what parts of the programme needed to be 

adapted to suit their style and age group. 

In January 2020, the CK Programme was successfully launched in the Foundation Phase of 

Ridgeview Primary by Teachers that had managed to complete the assessments. In March 2020, 

due to the COVID lockdown, the programme was converted to be delivered online through 

webinars and online sessions.

CLOSE OUT – First Year Full Assessment Due in December 2020
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1.1.4 Programme strategy:

The goal of this programme is to make coding available to everyone - not just those who can afford 

it - and to teach all children computational thinking (i.e. the ability to solve problems independently 

and constructively) in a tangible way that is fun and empowering. 

Fundamentally, ‘code’ should be something that children can see, touch, relate to and interact with, 

rather than placing them in front of a screen. As there are already a lot of coding programmes 

available for older children, the programme specifically focusses on foundation phase children 

based on the CAPS curriculum. The programme has been designed to include coding integrated 

into teaching providing learners with the fundamental conceptual and problem-solving skills to 

thrive in the rest of the curriculum, especially STEM subjects.

Our vision is to see children be masters of their destiny rather than slaves to technology!
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1.2 Methodology: 

Data and information to track progress of this project is collected through a series of 

complimentary methods to suit the purpose and context of initiation and implementation phases:

Planning & Initiation – Teacher Online & Lesson Assessments, Feedback Forms

Implementation – Teacher & Child Lesson Assessments; Parent & Teacher Surveys

Triangulation – Comparison of Assessments with School reports over time

Teachers 

• Initial Assessment – A baseline per individual teacher is determined before the start of each 

 teacher training workshop through a computer literacy/competence assessment.

• Workshop Feedback – Based on knowledge assessment by CK and a qualitative feedback 

 from the Teacher and Trainer as the end of the workshop quality of the workshop and the level 

 of knowledge gained by teachers is assessed.

• Self-reflection – Prepared for mentoring sessions with CK trainers by teachers following 

 a consistent format, psycho-social indicators are derived from semi-structured interviews 

 and tracked over time to support the teacher and to inform adjustments in teaching method, 

 equipment and improvements where necessary.

• Parent/Learner Feedback – Mid-term surveys to parents and incidental feedback is requested 

 and stored to assist the teacher and CK keep track of expectations and inform the need for 

 interventions for additional training and support for the Teacher.

Learners
• Initial Assessment – A baseline per individual learner is determined before the start of each 

 term through a computer literacy/competence assessment to inform the teacher and CK on 

 the level of the curriculum to present and the equipment to introduce.

• Lesson Assessment – Feedback from the teacher per session to a set template provided by 

 CK, used in mentoring sessions. Scores on a Likert scale (1-5) for each learner on participation 

 and progress are noted to track progress and identify needs. In addition, narrative is added for 

 qualitative detail to session scores.

• Term Reports – Lesson assessment scores and narrative are aggregated per term and 

 provided to the parent for them to share with their child. If the Learner has been using online 

 tools, CK has access to analytics. Progress reports are included as additional sections in the 

 report with a narrative from the teacher including baselines in terms of frequency, age, school 

 and country benchmarks where available.

• Parent Feedback - Mid-term surveys to parents request feedback from the Parent, whether 

 solicited or voluntary. Incidental feedback through the term is noted to assist the teacher and 

 CK keep track of expectations and inform the need for interventions per learner and for 

 additional training and support for the Teacher

• School Reports – where possible the CK cohort STEM and other subject scores are compared 

 to their peers tracked over time to evidence expected outcomes.

C O D I N G K I DZ  P R O J E C T 3



1.3 Results

The key result in relation to progress towards improving learner 

computer literacy / competence, is unpacked in the table below in 

terms of the five dimensions of impact framework.*

Table 1: Improving learner computer literacy / competence

Dimension	 Category	 Description	
 
What Outcome(s) in period The level of outcome

   experienced by the  

   stakeholder, in relation to 

   the intervention, during 

   the reporting period. 

  

  Threshold for positive The target threshold or  

  outcomes point at which the change 

   in outcome is considered 

   positive.   

                     

  Baseline The level of outcome 

   experienced by the 

   beneficiary, client or end 

   user, prior to the 

   intervention. 

Who Stakeholder type The type of stakeholder   

   experiencing the 

   outcome(s).

     

  Stakeholder Demographic and geo-

  characteristics graphic boundary 

   information and 

   characteristics to describe 

   the target stakeholders 

   and provide the basis for 

   disaggregated data.

 

How Scale Scale of the outcome. 

much

C O D I N G K I DZ  P R O J E C T 4

Average learner computer 

literacy / competence scores 

(out of 5):

Grade RR: 2.0 – on target

Grade R: 2.2 – below target

Grade 1: 2.7 – below target

Grade 2: 3.0 – on target

Average target learner scores 

(out of 5) for the period:

Grade RR: 2.0

Grade R: 2.5

Grade 1: 3.0

Grade 2: 3.0

Average learner scores (out of 5) 

at baseline:

Grade RR: 1.0

Grade R: 1.6

Grade 1: 2.1

Grade 2: 2.1

Children in Grade RR to Grade 2

Children attending Ridgeview 

Primary

No. of learners that scored 

the average learner computer 

literacy score (or more) by 

cohort:

Grade RR: 5 learners (63%)

Grade R: 7 learners (58%)

Grade 1: 10 learners (71%)

Grade 2: 6 learners (55%)

  *The Impact Management Project. https://impactmanagementproject.com/

https://impactmanagementproject.com/


Table 1: Improving learner computer literacy / competence (cont.)

Dimension	 Category	 Description	
 
How Depth The degree of change 

much  that occurred.

(cont.)

  Duration The period of time for 

   which the outcome is 

   experienced.

  Depth counterfactual The estimated degree of  

   change that would have 

   happened anyway 

   (in the absence of the 

   intervention).

Risk Type of risk The type of risk that could 

   undermine the realisation 

   of the expected outcomes 

   and impact.

  Level of risk The likelihood of the risk 

   occurring, and the severity 

   of the consequences if the 

   risk does occur.
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Average increase in learner 

scores (out of 5):

Grade RR: 100%

Grade R: 37.5%

Grade 1: 28.57%

Grade 2: 42.86%

Insufficient evidence as it is still 

in the implementation phase

Assessments of Computational 

Thinking and comparative tests 

from CK cohorts vs. rest of class 

on STEM subject performance 

are recommended after first 

year.

External risk – There is a me-

dium risk that external factors 

such as a pandemic or strikes 

could disrupt the programme.

Efficiency risk – There is a low 

risk that cheaper resources are 

available as detailed research 

was compiled and a pilot was 

done.

Execution risk – There is a low 

risk that the activities are not 

delivered as planned, as a pilot 

was done and regular teacher 

and learner assessments are 

done.

External risk - Medium

Efficiency risk - Low

Execution risk - Low

Contribution

The broader activities, outputs and outcomes covered in the reporting period are discussed in more detail overleaf.



ACTIVITIES: 
Planning and initiation – July – October 2019

Following the Board approval to implement the programme in late June 2019, the training of the 

Foundation Phase teachers was initiated at the start of the 3rd term in July 2019. Training included 

an introductory workshop to the pedagogical aspects of the programme including tools, technology 

and the detailed lesson plan workbooks, relevant to each age group. The workshop was split over two 

afternoons, delivered by the CK project manager. Feedback forms were issued and captured from 

attendees.

Teachers were requested to register on the programme’s online tools and complete the first set of 

exercises to acquaint themselves with the material and methodology. At the end of completing one of 

the exercises, they were requested to replicate the learning outcomes offline using CK’s prescribed 

equipment, building familiarity with the lesson plans and the robots associated with the relevant age 

groups.

For evaluation and assessment, teachers were requested to apply their understanding of the tools, 

lessons and equipment and construct their own version of a lesson, using all the CK programme 

elements. Lessons were evaluated by the CK team and teachers were approved to move to practical 

training which was scheduled for Term Four. 

Assistance to teachers was provided to gain confidence with the tools, technology and the lesson 

plans. By end the of the 3rd Term, and as a qualification to proceed to Practical Training, teachers were 

required to complete all the online course material relevant to the age group they were due to teach.

Pilot – October – December 2019

In the 4th Term, Foundation Phase teachers offered the CK programme to their classes as an optional 

extra mural, at no additional charge. Teachers, in conjunction with the CK team, introduced the 

programme to the children that opted to attend the programme to build their confidence in delivering 

the programme and assessing what parts of the programme needed to be adapted to suit their style and 

age group. 

Implementation – January – July 2020

The programme was officially launched in the first term of the school year in January 2020. The 

curriculum runs over the course of 8 weeks, one in-person lesson a week with online courses to 

supplement learning which are paced according to the individual progress of each learner. 

In-person lessons are evaluated per individual, per lesson via a consistent rubric of 5 standard 

questions on a Likert scale with a section for a narrative. The online lessons are tracked according 

to progress including frequency of activity, pace of completion, progress and exception reporting to 

give teachers, parents and learners an opportunity to identify weaknesses, strengths and areas for 

improvement.
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‘This resulted in a 
great deal of sharing, 
learning and feeling 
of accomplishment 
amongst the teacher 
and assistants. ‘

In the second term – affected by the lockdown – online classes were able to continue but there was a drop in 

attendance due to the limitations of certain parents having the right  connectivity and equipment. In-person 

classes were replaced with weekly webinars with each class where teachers connected with learners for 

a demonstration and to assist with questions related to the online classes. Records were kept regarding 

attendance, engagement including utilisation metrics by online platforms.



OUTPUTS
Baseline teacher assessments – all workshop attendees (4 Foundation Phase Teachers & 4 

Teachers Assistants + Computer Science HOD, Primary School Head and Deputy Head) had 

a functional knowledge of information technology and were comfortable with using devices, 

platforms and responded well to the coding equipment CK presented and explained. 

On the Computational Thinking Assessment and coding tools only 3 teachers and 2 Teacher 

Assistants had previous experience of the terminology and only one Teachers Assistant had 

previous experience of coding. By the end of the two-day workshop, all teachers shared that they 

were comfortable with the concepts and enjoyed the practical engagements with the tools and 

equipment. A few brave teachers admitted feeling nervous of taking the lead into a classroom but 

in aggregate, their workshop was very positive and many concerns raised were addressed and 

resolved. 

The CT Assessment suggested an assisted approach to the launch of the pilot – where our team 

assisted the teachers in the first few lessons, which was gladly agreed. All teachers, including 

management, passed the basic competence assessments by the time the pilot was launched. 

No. of grades running the programme per school – Ridgeview is a small school with one class per 

grade with an average of 20 children in each class. In the pilot phase of the programme, their full 

Foundation Phase we hoped to have 10 per class – Grade RR through to Grade II was included 

but due to limited numbers opting for the extra-mural, two combined classes were created. Grade 

RR & R (10 Learners) was in one group and Grade 1&2 (14 Learners), which allowed teachers to 

share the lead and assistant roles. This resulted in a great deal of sharing, learning and feeling of 

accomplishment amongst the teacher and assistants. 

No. of learners per CK grade cohort – In the implementation in the first term, parents were 

given the choice for the children to choose between coding and music and many parents opted 

to do music. This proved to be a blessing in disguise because it meant that coding classes were 

manageable in size and allowed the teachers and assistants not to feel overwhelmed as they kicked 

off their various programmes. As word got out from the learners participating in the programme 

to their peers and parents, there was a remarkable shift in demand for the course, see table below. 

Preparations were being made to increase capacity and then COVID19 shut down the school at 

the end of the first term, which impacted increased attendance due to access to devices and data 

that were required to continue with the programme in its ‘virtual’ format. 
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We are encouraged by the progressively positive response to the programme by Ridgeview – Teachers, 

Management, Parents and Learners – since the introduction of the pilot reflected in the registration numbers 

in Table 2 below:

Table 2: Registered Ridgeview Learners for the CK programme -Oct-Jul 2020

Grade Pilot (2019) Term 1 (Target) Term 1 (Actual) Term 2 (Target) Term 2 (Actual)

RR  3 10 6 12 8

R  7 10 10 14 12

Grade 1 6 15 11 17 14

Grade 2 8 15 13 15 11

Total 24 50 40 58 45

Baseline learner assessments – in the majority of cases, Learners whose Parents had opted for 

the course, had a basic understanding of devices and although were not familiar with some of the 

terminology, demonstrated a surprising level of engagement with the equipment and concepts. On 

average, adjusted to grade level, Learners scored just over 2 (out of 5), with some Learners, especially 

the older ones, scoring over 3, while others were quite new and hence scored just above a 1, which was 

expected. The table and figure below demonstrate steady progress across cohorts, even where target 

thresholds have not yet been met. 

Table 3: Progress for Ridgeview Learners by cohort - Baseline up to the end of Term 2

Cohort Avg. Baseline Avg. Term 1 Avg. Term 2 Target threshold (at end of period) 

Progress

Grade RR 1.0 1.5 2.0 2.0 On target

Grade R 1.6 2 2.2 2.5 -13% below target

Grade 1 2.1 2.4 2.7 3.0 -10% below target

Grade 2 2.1 2.7 3.0 3.0 On target

Learner Computer Competence Progress during the period

   Baseline                  Term 1           Term 2

                                                            Grade RR                             Grade R                               Grade 1                              Grade 2
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OUTCOMES
The purpose of the CK programme is founded on the premise that coding should be available to everyone. 

The intended outcomes are to equip learners to become better problem solvers, empowered for the digital 

world and to be its master and not a slave to technology. These outcomes will be reported on referencing 

specific aspects of cognitive development in the end of year report, triangulated with the feedback from 

Parent surveys and School Reports.

With the limited amount of time the programme has been implemented, and the changes it has had to adjust 

to, there was little expectation that it would be able to deliver on outcomes optimally yet. That said, there 

are some promising indicators from parent and teacher feedback that suggest the programme is meeting 

expectations and that Learners are applying their knowledge: 

• Term reports – bear in mind that about 60% of Term 1 Learners had already participated in 

 the Pilot Group in 2019. There was a vast difference in the scores (in most cases more than a 50% 

 variance) between those that attended the Pilot vs. the new Learners that joined the group in 2020. 

 This is completely normal and points to comfort with mode of learning, the tools, equipment and 

 course material. In the reports in Term 2, these did normalize. However, as pointed out earlier, 

 the modality of learning changed which meant some strong Learners either couldn’t attend or 

 Term 1 starting Learners found working on the online platforms quite easy and made great progress. 

 Once the reports and progress in Terms 3 and 4 is available, more conclusive analysis and insights 

 will be possible. 

• Parent Feedback – Both from Pilot study parents and those in the cohorts that started in Terms 1 & 2, 

 the survey feedback has been positive. On questions related to their observation of learning outcomes 

 applied at home i.e. problem solving has been evident. There was recurring evidence that increased 

 Learner numbers were the result of Parents recommendations to their friends – not just peer pressure 

 from their children!

• Teacher/School Reports – Similar to the reports from Parents, Teachers have reported back through 

 the CK mentoring sessions how Learners have not only responded well to the equipment and 

 curriculum but they have noticed that CK programme Learners adapt to change and are able to 

 resolve difficulty better than their peers. In addition, they have noticed improvements in Mathematics 

 and interestingly language subjects like English.

IMPACT
It is premature to assume that the programme is able to confidently assess its impact at this point, which will 

be possible once we can compare results of the programme year on year. There are some promising signs in 

the areas of attendance, but once again, our experience testifies to the programme needing to be delivered 

consistently over at least a year before any conclusions can be drawn. Perhaps the only definitive impact 

that can be claimed are the Ridgeview Teachers and Assistants that have been converted to code in the 

process!

Outreach report: in partnership with Ridgeview

During the Pilot period in late 2019, the CK team, in conjunction with Ridgeview, held an introduction 

to coding lesson with an ECD centre they support in a nearby township. To give you an insight into the 

equivalent of a Grade RR lesson, please see below a detailed lesson report from a member of our team that 

led the session to the Principal and Teachers at the ECD Centre. Individual names have been removed to 

protect identities. 
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“We started the lesson with reading ‘Ruby’s journey inside a computer’ at the end of the lesson, I was 

so impressed. We played a game of follow the leader... I used red and yellow laminated footprints and 

they each had a red sticker on their right foot and right hand and yellow sticker on their left foot and left 

hand. The objective was then to follow me and march left hand and left foot up at the same time and onto 

the yellow footprint. Some of them jumped the queue and did their own thing and missed the objective, 

however two boys listened and were then rewarded with starting first with the robot.

We did a little craft, which I will send back to you next week, they coloured in a left and right handprint 

in the applicable red and yellow colours. I dropped a tip for helping remember which colour is which 

direction by emphasizing that RRRRed starts with R (the sound of the letter not the name of the letter), 

and RRRRRight starts with R. Please check to see if any of them will RRRRemember - the red buttons 

turn our robot right and the yellow buttons turn our robot left. 

We then moved onto coding. I brought red and yellow coded blocks and they each chose either a red or a 

yellow block and I placed our robot in front of them (facing the same direction as the person whose turn 

it is) and asked them which direction their block would turn. We introduced the concept even when the 

robot is facing in a different direction to which they are, in order to code correctly they need to ‘think like 

the robot’ and see the problem from the robot’s point of view.

On an emotional note... It took quite a long time to get everyone settled, they were highly excited and all 

over the place. It will take a while for them to see me as their ‘teacher’ and not just another ‘friend’/visitor/

playmate, which is completely understandable. Once again also highly affectionate and each child tries to 

get as much attention and affection as possible in our time together, also understandable, and they got 

hugs and a lot of praise from me.

Some notes on your Learners...S is going to shine in coding. He grasps concepts quickly and is eager to 

answer for those who do not know the answer to the questions I ask. He just ‘gets it’! A is the youngest 

(the only RR). Usually we would teach R and RR separately. Some concepts will take him longer to grasp 

and that is ok, in future I would recommend keeping him in mind when planning my lessons to make sure 

the younger members are engaged and has an age-appropriate role to play. He by the way, remembered 

the book we read at the end of the lesson. I was so impressed as he brought it up. He definitely has a love 

for books and stories... and lucky for him I am a story-teller and lover of reading to children myself.  

What a good memory he has!”
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1.4 Budget monitoring report

1.4.1 Budget Monitoring Table 

      BUDGET      ACTUAL

1.4.2 Budget Narrative

The programme is currently running under budget, due to the following operational reasons:

• The shift to online lessons in Term 2 brought on by the COVID lockdown has led to less time and 

 transport costs spent on on-site oversight from our team. 

• Despite these savings, additional team costs were incurred from our curriculum team to pivot to 

 online lessons.

• Less staff time and cost required in the pilot stages of the programme for Teacher support and 

 assistance in classroom due to less Learners than initially expected.

• Less revenue to budget on contributions are due to reduced team time required across all grades in 

 the pilot period, invoiced quarterly. Additional budget may be required should we expand to 

 additional outreach or capacity once in-person training is possible. 

C O D I N G K I DZ  P R O J E C T 1 2

REVENUE

Contributions and 
support

In-kind donations

 
Program revenue

Bank interest

Total Revenue

EXPENSES

Personnel salaries 
(Direct Expenses)

Programme expenses
(Direct Expenses)

Administration 
(Indirect Expenses)

Total Expenses

SURPLUS/SHORTFALL

Definition

Definitions of 
revenue and 
expense items

Financial donations 
or grants received

Goods or services 
donations 

Income generated by 
the programme

Interest received 
accrued balances 
 
 

Remuneration and 
non-financial benefits 
of employees

Direct expenses  - 
Rent, utilities, gifts 
in kind, equipment 
training, printing, 
travel, M&E Software

Core costs – auditors, 
equipment, supplies, 
marketing, telephone

Cost driver 

Measurable 
factors that 
influence costs
 
N/A

N/A

N/A

N/A
 
 
 

No. of trainers

No. of grades, 
teachers, parents 
& learners

 15% 
Apportionment of 
Budget to Costs

Programme 
(ZAR)

Allocation 
to reporting 
period

1000000

200000

20000

5000

1225000

550000

425000

150000

1125000

100000

Programme 
(ZAR)

Revenue or 
expenditure for 
the period

750000

200000

9600

3750

963350

450000

325000

112500

887500

75850

Budget utilisation 
to date

% budget 
utilised  
to date

75%

100%

-48%

75%

79%

81%

76%

75%

79%

Variance

Difference 
btw budget 
& actuals

25%

0

-52%

-25%

21%

19%

24%

25%

21%



• In-kind donations – in the form of CodeFactory subscriptions and devices – have been fully utilised. 

 We would like to explore expanding this support or redirecting surplus budget to procuring 

 additional devices to support Leaners with limited access and data.

• Expected programme revenue – derived from fees paid by Parents (who had the means to do so) 

 who opted for the programme as an extra-mural in the pilot phase – was well below budget as per 

 reason stated in the report.

With the surplus’ derived from the grant allocation, as well as savings of expenses over the programme period 

we would like to propose the following:

• Procuring or purchasing devices and data to support Learners in need of them.

• Expand the Outreach project by training the staff at Ridgeview and their partner ECD Center, 

 purchase equipment and provide data for tools to use as a comparative environment for assessing 

 outcomes and improve the inclusivity of the programme.

• Use surplus budget allocated to CK team time to research additional online resources and develop 

 additional curricula to support online learning.

• Initiate the development of workbooks for each grade that would support voluntary learning from 

 Leaners with Parents.

1.5 Lessons learnt, challenges and opportunities

Learners have responded well to the equipment and curriculum but are also showing signs of adapting to 

change and are able to resolve difficulty better than their peers. In addition, parents and teachers have 

noticed improvements in Mathematics and language subjects like English. We will be monitoring this 

trend closely in school results and associated trends.

Sufficient time is needed in the early stages of participation to allow for Learners to become comfortable 

with the mode of learning, tools and equipment. We could see a difference in the results of those who 

had participated in the Pilot, versus those who had joined in Term 1 of 2020. This is completely normal 

and points to comfort with mode of learning, the tools, equipment and course material. In the reports in 

Term 2, this did normalize. Target thresholds for results will be based on this insight, to allow two terms of 

participation before expecting shifts in results. 

As previously stated, the first year of the programmes’ implementation has been affected by unforeseen 

challenges, most specifically, COVID lockdown. We have had to pivot our curriculum and tools to online 

delivery which has undermined our core purpose to making coding accessible to everyone. The reality is 

that some Parents and Learners do not have access to the tools and data that the virtual mode requires. 

We will continue to strategise with our funding and programme partners on how to address the challenge 

and find innovative solutions. 

Some of the common challenges of introducing the CK programme into schools are:

• fear of change, 

• a lack of certainty regarding the pedagogical quality of the programme from Teachers and 

 Management 

• and, importantly, the logistical difficulties of introducing a new course to a school that requires 

 teacher training, shifts in scheduling and the investment into new equipment and support. 
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The relatively low participation numbers during the pilot study were not unexpected and Ridgeview was 

open and honest about their preference to see what the response to the programme was going to be 

like before they change their curriculum to make it a standard feature instead of optional. The incredible 

response rates for Term 2 was a clear indicator to Ridgeview management that the CK programme 

is accepted by the parents and once the impact of COVID is better understood and the School can 

plan effectively, there is an intention to integrate the programme into the curriculum for full classes 

and budget for additional equipment. In the meantime, we propose that excess funding available be 

redirected to make the programme available to those Learners without the equipment and data required.

1.6 Conclusion

In summary, we have been pleased with the initial stages of implementation of the project at Ridgeview. 

In comparison to similar schools, there has been a consistent willingness from Teachers, openness and 

candor with the management and tentative, turning to active support from the Parent body. The Learners 

have shown steady progress, with those attending the Pilot in 2019 demonstrating the importance of 

establishing concepts and comfort with the curriculum, tools and equipment which takes at least a term’s 

worth of lessons. Anecdotal examples of intended outcomes are emerging which we expect will become 

more evident by year end.

In consideration of the impact of COVID on the operations of schools as a whole, the shift to online 

and blended learning highlights the need for new approaches to education and in particular upskilling 

Teachers, Learners and indeed Parents on these approaches, especially the tools and equipment 

available. With this understanding and availability of necessary resources, Teachers and Parents are 

better able to facilitate the learning process and Learners will feel more supported. 

The prevailing challenges however are the reality that the equipment that Ridgeview has at present is not 

sufficient should they wish to expand the in-class programme to all Learners. Most significantly, with the 

blended and online learning being necessary through the COVID restrictions, a number of families do not 

have the means or access to devices, equipment or data to make full use of the tools and support available 

from CK and Ridgeview.

We recommend that both FirstInvest and CodeFactory see this as an opportunity to invest further into 

the CK programme, assisting us as we develop new ways to serve even more Schools, Teachers, Parents 

and Learners, as well as Outreach initiatives to ECD Centers. We furthermore request your approval to 

redirect the surplus funding realised through the lower numbers of Learners in the set up stage, as well 

as the underutilised travel budget to provide data and loan devices to those Ridgeview Learners who are 

currently in need.

We thank you for your continued support and look forward to your questions and sharing 
deeper detail on the activities as you might require.
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